Handle with Care

· Students worried about becoming bullies as much as they are worried about being bullied

· “Anger at parents, teachers, or siblings could lead to picking on someone else more vulnerable and, quite often, suffering at the hands of a bully led a student to act like one. The kids agreed that they did not like being thought of as weak or unpopular” (p. 19).

· In caring theory, the focus is on the caring relation not just on the carer, unlike virtue theory.

· "there are two parties in a caring relation, and the cared-for contributes significantly by acknowledging the carer’s efforts to care" (p. 19).

· "a relation cannot properly be labeled 'caring' unless the care is received by the cared-for" (p. 19).

· "In many of our secondary schools, there is a widespread complaint of “Nobody cares!”  Yet when we talk with teachers in these schools, we find that most of them are working hard in what they  regard as the best interest of their students. What is missing is the open, listening attitude of true dialogue, the dialogue essential to caring relations. Such dialogue is often missing in our treatment of bullying." (p. 19).

· Confirmation

· In talking with a child who has been guilty of bullying or complicity in bullying, we might begin by saying, “I know you were scared,” or “I know you were angry,” or “I know you didn’t know what to do” (p. 20).

· Not excusing the negative behaviour but 'pointing to a better self'

· "confirmation—perhaps the loveliest of moral acts—points the culprit to a better self, one already half-present and struggling to become a consistent reality. It acknowledges that young people want to preserve their moral identity; they do not want to become bad people" (p. 20).

· "We do not use confirming statements as a strategy; that would be both hypocritical and harmful. We must see the actual possibilities within them and understand their real confusion. Recognizing this reminds us that time spent on building relations of care and trust in the classroom is not wasted time. Teachers and students need that time to get to know one another. Relations of care and trust provide the foundation" (p. 20).

· "We do not use confirming statements as a strategy; that would be both hypocritical and harmful. We must see the actual possibilities within them and understand their real confusion. Recognizing this reminds us that time spent on building relations of care and trust in the classroom is not wasted time. Teachers and students need that time to get to know one another. Relations of care and trust provide the foundation" (p. 20).

Student Behaviour

Restitution transforms problems into opportunities for exercising creativity and for learning about self and other:

· “Self-restitution […] involves fixing (restoring) the self to the person one wants to be” (p. 19).
· “I was reluctant to give any of that up. However, I have learned I get more of my power need met by allowing them to exercise more freedom because I am being more of the kind of person I want to be” (p. 20).
· “the Restitution Triangle, instructs us to first stabilize the youth, then seek the underlying cause for the behavior (the need), to validate the need and to say, "I agree, it's important to meet your need." Then we add, "The way you met it hurt someone else" (p. 20).

