Classroom Management through SEL
· “Turtle Zone”: A zone where children go “when they feel they need time to get their emotions back under control before they do something that will get them into trouble” (p. 313).

· "intergroup contact may reinforce previously held stereotypes and increase intergroup hostility unless the contact situation is structured in such a way that provides equal status for minority and majority-group members and provides strong institutional support for positive relations" (Schofield, 1978) (p. 313).

· Social emotional skills are skills; they cannot be taught in the same way that academic concepts are taught: “The teacher understands that building a skill is not the same as teaching a fact or concept. A skill is performance based; it is an iterative process that requires practice with feedback and the opportunity to make adjustments followed by more practice” (p. 315).

· Recognizing emotions

· Importance of language: “Thus language needs to exist to properly identify feelings. Young children and those with limited language proficiency have a very restricted emotional vocabulary. They may only know that they are happy, sad, glad, or mad. Developing this type of vocabulary, as in any other subject area, is necessary for clarity and fluency of description. Students also need to know that often they feel more than one emotion at the same time about the same event. They may be excited about going away on a vacation, but upset about the fact that they will miss their best friend's birthday party” (p. 316).

· Active listening and I-messages

· “Active Listening, students learn to paraphrase messages they receive from others and check for understanding. I-Messages help to avoid blaming and accusations because students learn to express only how words or actions affect them” (p. 316).

The Prosocial Classroom
· Risks associated with low social emotional competencies:
· "The deteriorating climate is marked by increases in troublesome student behaviors, and teachers become emotionally exhausted as they try to manage them. Under these conditions, teachers may resort to reactive and excessively punitive responses that do not teach self-regulation and may contribute to a self-sustaining cycle of classroom disruption (Osher et al., 2007)" (p. 492).
· Socially and emotionally competent teachers better at interpreting and addressing conflict:
· "students with self-regulation problems often become classroom scapegoats and may be intentionally provoked by their peers in ways that can be very subtle. Because of their more obvious aggressive response to this subtle yet effective provocation, teachers often reinforce these students’ scapegoat status by punishing them without noticing and addressing the behavior of the provocateur. A more socially and emotionally aware teacher may notice this dynamic and handle this situation in a way that responds to both behaviors more effectively" (p. 493).
· "Improvements in classroom climate may reinforce a teacher’s enjoyment of teaching, efficacy, and commitment to the profession, thereby creating a positive feedback loop that may prevent teacher burnout" (pp. 493-494).
· SEC is context dependent: "Because SEC is context dependent, an individual may function in a high level in one context but need training and/or experience to adapt to another" (p. 496).
· Emotional Challenges that teachers face
· "Society’s expectation that teachers manage the emotional lives of their students as well as teach subject matter may leave many teachers exhausted and burned out (Hargreaves, 1998). Burnout results from a breakdown in coping ability over time and is viewed as having three dimensions: emotional exhaustion, depersonalization, and feelings of a lack of personal accomplishment” (Maslach, Jackson, & Leiter, 1997)" (p. 497).

· "Unlike many other professions, teachers are constantly exposed to emotionally provocative situations and have limited options for self-regulation when a situation provokes a strong emotional reaction. For example, when feeling highly aroused, a teacher cannot simply excuse herself until she calms down" (p. 497).
· "in a meta analysis of more than 100 studies, Marzano et al. (2003) found that teachers who had high-quality relationships with their students had 31% fewer behavior problems over the course of a school year than teachers who did not" (p. 500).
· Influence of teacher's affect on students
· "Hamre and Pianta (2001) found that kindergarten teachers’ reports of negative affect in relation to a student were meaningful predictors of student social and academic outcomes through at least fourth grade" (p. 501).

· Teachers who have higher SEL competencies will implement SEL programs better
· "A teacher who is aware of his or her emotional responses and can recognize and empathize with a student’s emotional responses may be better prepared to implement an SEL program explicitly through lessons [...] and also as an exemplary role model. In a study of teachers using the PATHS Curriculum, Buss and Hughes (2007) found that teachers’ awareness of their own emotions (the self-awareness dimension of SEC) was predictive of curriculum implementation quality" (p. 505).
· School climate also contributes to quality implementation "Positive interpersonal relations among school staff may have a robust effect on the quality of implementation as well (Domitrovich, Cortes, & Greenberg, 2005)" (p. 504-505).
· New perspective on classroom management
· "This new perspective stresses the importance of self-regulation among both teachers and students for the creation of an environment where students behave out of a sense of shared responsibility for a healthy learning environment rather than to avoid punishment or earn rewards (Weinstein, 1999; Woolfolk Hoy & Weinstein, 2006)" (p. 506).
· From creating roles that manage students to creating environments that attend to students' needs:
· "The 1970s saw the first federally funded, large-scale research to identify the teacher behaviors most related to desired student outcomes. As a result of this research, the emphasis in classroom management shifted “from a paradigm that emphasizes the creation and application of rules to regulate student behavior to one that also attends to students’ needs for nurturing relationships and opportunities for self-regulation” (Weinstein, 1999, p. 151)" (p. 507).
· Emotional Regulation
· "A young student with emotion regulation difficulties may exhibit challenging classroom behavior. Rather than reprimanding a student for such behavior, a well-informed teacher might find ways to help the student self-regulate. To do this, the teacher must understand how emotion regulation develops and how to support its development" (p. 512).
